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1. INTRODUCTION

This section provides an introduction to the UK Council for International Student Affairs (UKCISA) Review of the Continuing Professional Development (CPD) needs of Staff working with International Students, and further details on the project remit and its aims and objectives.

During 2007 UKCISA obtained funding (within the 2007/2008 financial year) under the second Prime Minister’s Initiative for International Education, to undertake a review and analysis of the CPD needs of Staff working with International Students, compare findings with current provision and produce recommendations for further development. This was within the context of a clear understanding of the need for staff in this area to engage in appropriate professional development in order to enable them to deliver a good quality service to (international) students.

A project proposal was developed and an invitation to tender for the work was issued in November 2007, with a consultant appointed in the third week of December.  The project was completed between January and the end of March 2008.  It was understood from the outset that the remit, aims and objectives of the project were very ambitious in the context of the required timescale, which was in itself determined by the funding allocation.  Consequently, it was agreed that the primary focus would be to meet the main core aims and objectives of the project, but that some aims may merit and require further research and analysis beyond the timeframe available.

The Remit of the Review

It was understood that for staff to be included within the remit of this project, they should be ‘specialists’ in working with international students.  In this context ‘specialists’ were defined as staff that may not devote 100% of their professional time to working with international students, but who were required to have (and maintain) some specialist expertise in this area.

The remit of this review encompassed support staff within UK higher and further education institutions.  The review did not include any teaching or research staff, staff currently on other academic contracts, English language staff in private colleges, or staff in independent schools, though it is expected that the findings and recommendations of the project are likely to be relevant to all staff with any role which involves interaction with and support for, international students.

The remit also includes UK based staff only, working with in-bound international students (though it is appreciated that the findings of this review and any future developments are likely to be very relevant to those supporting outbound students).  International students in this context are defined as all students studying within UK higher and further education whose country of origin is external to the UK (including all students from within other areas of the European Union (EU)).

The review included staff within the following specialist areas only:

· International Student Advisers

· International Office staff

· IELTS/ESOL Support Staff – located within higher and further education Language Centres only

· Marketing Staff*

· Recruitment Staff*

· Admissions Staff*

· Exchange and Study Abroad Staff 

*those staff within these areas with specific responsibility for supporting/working with international students.

1.2
The Aims and Objectives of the Review

The overall aim of the project was to give due weight and consideration to the following factors:

1. Identification of a common core of required skills and knowledge – applicable to all staff groups and levels^

2. Identification of optional skills and knowledge, with the potential that these may be required for particular individual groups of staff relevant to specialisms e.g. Erasmus^

3. Potential differentiation between required skills and knowledge and desirable levels of experience.*

4. Identification of relevant skills, knowledge and experience appropriate to broadly identifiable ‘CPD Stages’ – likely to be as follows:?*

· Introduction level – e.g. Graduate Entrant – or equivalent

· On-going CPD – throughout an individual practitioner’s career

· CPD at a more senior level 

5. Where possible Identification of (potential) patterns of career progression and how these may change over time*

6. Identification of the range of learning methods and opportunities currently, and (potentially*) available^.

7. Identification of the range of methods of recording progress and achievement currently, and potentially available*

8. The relevance and potential transferability of the findings and recommendations of this project, to staff working in the further education, and English as a Foreign Language (EFL) sectors*

9. The views and requirements of relevant professional bodies and networks^

10. The potential for enhancing both the effectiveness and credibility within the sector, of staff groups within the scope of this project^

11. Organisational structures within the sector – and current research^

12. Current and best practice within the UK and Internationally, drawing on the expertise of relevant overseas professional bodies and networks as appropriate*

^denotes a ‘core aim’

* denotes a non-core aim which may require further project work in order to achieve full analysis and completion

1.3
Project Methodology

This section provides a description of the general methodology used to complete the review, including details of the Project Stages, National Survey, Focus Groups and other tools.  A description and analysis of the evidence obtained from this methodology is given in Section 3 ‘An Analysis of the Evidence’.

The project was completed using the following tools:

· An online survey open to individual practitioners within the entire cohort (as described in 1.1 above)

· Telephone Interviews with individual practitioners and others – as appropriate

· Discussions with relevant professional bodies and networks

· Focus Groups 

· Desk Based Research – review of current provision

· Data Analysis – identification of need from survey data

· Comparative Analysis – comparison of need against current provision

· Reporting and Report Writing

Some of these methods are described in more detail below.

1.4 Project Stages

Six distinct Project Stages were identified.  There was some overlap between Project Stages and one or two stages – e.g. Monitoring, spanned the entire project length.

The following project stages were identified:

Stage 1
Design and Confirmation

· Discussion with UKCISA and confirmation of work-plan

· Identification and confirmation of relevant professional bodies and networks (in the UK and internationally)

· Identification and confirmation of entire cohort

· Identification and confirmation of sample group

· Design and confirmation of needs analysis questionnaire

· Design and confirmation of focus group structure

· Design and confirmation of follow-up interview

Stage 2
Evidence Gathering

· Distribution of questionnaire to all staff in the entire cohort

· Completion of Focus Groups with sample groups

· Completion of telephone interviews with sample group

· Discussion with relevant professional bodies and networks

Stage 3
Data Analysis and Identification of CPD Needs

· Analysis of data from questionnaires, telephone interviews and focus groups

· Analysis of information drawn from discussion with professional bodies and networks

· Identification of ‘core CPD needs’

· Identification of ‘optional CPD needs’

Stage 4
Analysis of current provision 

· Literature review of documentation for current provision

· Assessment of aims, objectives and outcomes for all current relevant CPD Provision

Stage 5
Comparison of need against existing provision

· Structured mapping exercise to compare ‘core’ and ‘optional’ CPD needs identified in Stage 3 against the ‘Analysis of Current Provision’ within Stage 4

Stage 6
Reporting

· Drafting Final Report

· Finalising Report

· Monitoring progress and reporting to UKCISA – to take place throughout the project as appropriate

Some of these stages were subsequently modified to meet project contingencies.

1.5     The Survey

Within the first stage of the project a National (online) Survey was developed in order to elicit from respondents a range of quantitative information relating to; 

· Qualifications - on entry to the profession and gained subsequently

· CPD – undertaken and planned

· Institutional support for CPD

· Professional body membership

· The extent to which International Student Affairs
 was perceived as a ‘profession’

· Future CPD requirements

The Survey was available online for respondents to complete for approximately three weeks and was publicised through a wide range of professional bodies, networks and other key sector organisations, as well as via UKCISA’s own mail-bases.  Although essentially self-selecting, potential respondents were given clear guidelines with respect to the extent to which completion of the Survey was appropriate for them.  These guidelines were directly based upon the description given in 1.1 ‘The Remit Review’.

The Survey attracted in excess of 400 responses with an 82% completion rate.

1.6      Focus Groups

Within the second stage of the project, a series of Focus Groups were held in order to obtain more qualitative information from a smaller group within the entire cohort.  It was originally envisaged that five focus groups would be held at two different locations – London and Manchester.  The following themes and locations for Focus Groups were identified:

· Student Advisors (London)

· Further Education Institutions (London)

· Management (based in International Offices and Student Services) (London)

· Recruitment and Admissions (Manchester)

· Study Abroad and Student Mobility (Manchester).

There was eventually insufficient interest in the Management Focus Group, and this was cancelled, with the other groups completed as planned. The opportunity to attend a Focus Group was publicised using the same organisations and mechanisms as for the online Survey.  The highest rate of attendance (and greatest geographical spread) occurred within the Study Abroad/Student Mobility Group, and the Student Advisory Group.

Participants at each group were asked to identify the full range of skills and knowledge areas required for them to effectively deliver their professional responsibilities.  They were then subsequently asked to assign each skill and knowledge area a number from 1 – 5 (where 1 is high and 5 is low), based upon the relative importance of each.  Participants were also asked to describe one or two key experiences, in terms of developing their effectiveness as a professional in their career to date, and to indicate the extent to which they envisaged spending the remainder (or majority) of their career within the international student support profession.

1.7      Discussions with Professional Bodies and other organisations

During the course of the Review the Consultant completed discussions with representatives of a wide range of professional bodies and organisations within the sector, to elicit further information relevant to the provision and development of CPD opportunities for Staff working with International Students.  Discussions were mostly completed face-to-face, (and in some cases by telephone), with representatives of the following organisations:

· Association of International Student Advisers (AISA)
· Association of Managers in Student Unions (AMSU)

· British Universities International Liaison Association (BUILA)

· The Centre for Excellence in Leadership (CEL)

· Centre for Higher Education Management Studies (CHEMS)

· Higher Education European Officers Association (HEURO)

· The Leadership Foundation for Higher Education (LFHE)

· The Student Services Organisation (AMOSSHE)

· UUK - International Unit

· UUK – Europe Unit

· UUK – Policy Development

The above discussions also provided contextual information with respect to general developments within the sector, each of the specialist areas covered and also further information on the range of organisational structures and contexts in which International Student Affairs professionals are operating.

2. AN OVERVIEW OF THE INTERNATIONAL STUDENT AFFAIRS PROFESSION 

The picture that emerges from survey and focus group data and from discussions with representatives of key organisations, is that of a profession in the midst of dynamic growth and change.  As with the description several years ago of higher education administration and management in general as an ‘emerging profession’ within which the boundaries between ‘academic’ and ‘administrative’ were blurring,2 the same is now true of International Student Affairs.

According to HEFCE data during the period 2000 – 2006, the number of international students studying in the UK increased by in excess of 60%, indeed this was the primary focus of the first PMI for International Education.  Although there are no comprehensive figures available for the number of staff involved in working with international students within UK further and higher education, it is reasonable to assume that there has been a considerable increase in staff numbers in this area.

Aside from critical mass, the profession faces a range of other changes.  ‘Internationalisation’ both at home and abroad is now central to the agendas of almost all UK higher and further education institutions, though what this means in practice remains contentious.  The composition and nature of the international student body has changed in response to several factors including EU expansion.  There is also an increased emphasis on issues surrounding immigration, and an evolving complexity in the area of EU Student Mobility.  

International Student Affairs is not a profession in the traditional sense in that no ‘licence to practice’ is required (although this is potentially beginning to develop in the field of immigration advice) and there is no over-arching regulatory professional body.  However it does bear many of the key features of a profession – largely graduate (or equivalent) entry, with an increasingly specialist body of knowledge, and a range of professional networks developing leadership and strategic direction.

A defining feature of the profession is the number of distinct specialist areas – the principle of which are; Recruitment and Admissions, Student Advising, and Student Mobility.  This may present additional challenges in terms of raising the overall profile of the profession, however it may also be perceived as a strength in terms of a greater requirement for specialist knowledge and expertise.

3. AN ANALYSIS OF THE EVIDENCE

The National Survey

The National Survey received 416 responses, of which 82% of respondents completed the entire Survey (though this does not necessarily mean that they responded to all questions).  Some questions were compulsory, others were optional and similarly some questions required respondents to indicate a single answer while others elicited more than one response to a single question.  This directly impacts upon the quantitative data available for each question, in that in most cases the numbers of respondents producing particular answers will be most relevant, rather than percentages and in some cases the numbers of respondents indicating individual elements within a question may be most relevant.  The following evidence is therefore based upon the most relevant data for each question, or for each ‘question element’.

3.1.1
Professional Roles and Qualifications

Although respondents were required to be specialists (a definition of the term ‘specialist’ is given in 1.1) in the area of International Student Affairs within UK further or higher education, participation in the Survey was essentially self-selecting, and it is likely that the majority of respondents were individuals with a considerable interest in, and commitment to, CPD.   This is also likely to have a direct influence on the data produced.  Equally these respondents may well be the individuals most likely to engage in any CPD opportunities developed as a result of this research.

Initially, respondents were asked to indicate their main professional area.  The percentages for each professional area are listed below in Table 1.

	Table Table 1 Specialist Areas within the International Student 

                        Affairs profession           
	

	International Student Advisers

Marketing/Student Recruitment

Other (with specific responsibility for International Students)

International Office – Management

Admissions

European Exchange/Study Abroad

International Office – Other Staff 

Other (without specific responsibility for international students)

US Exchange/Study Abroad

Careers Service Staff

EFL/ESOL Centre Support Staff
	31.7%

12.7%

11.1%

10.8%

10.1%

  7.5%

  5.8%

  4.1%

  3.4%

  1.4%

  1.4%




The largest group of respondents (representing almost one third of all respondents) was that of International Student Advisers.  Aside from the ‘Other (with specific responsibility for International Students) category which covered a wide variety of roles, the second and third largest groups were ‘Marketing and Student Recruitment’ and ‘International Office Management’.  However International Office Staff as a whole represented 16.6 % of the respondents, with all Study Abroad/Exchange Staff representing a further 10.0%.  It should however be noted that respondents were asked to indicate their professional area based on their own definition and while this may provide a reasonable indication of the diversity and complexity of the profession, it may not, necessarily represent the overall composition of the profession as a whole.  

Survey respondents had typically spent an average of 5 years in their current role, 8 years in a role working with international students and 10 years within the further or higher education sector in total.

Respondents were also asked to indicate the qualifications they had gained prior to entry to the International Student Affairs profession, and could indicate more than one level of qualification.  Consequently it is most relevant in this case to examine the numbers of respondents indicating each question element – in comparison with the total number responding to the question overall (rather than percentages).  This data is presented in Table 2.

	TableTable 2 

          Qualifications gained prior to working in International Student Affairs
	

	BA/BSc degree

A Level/GNVQ/International Baccalaureate/Equivalent

Other Qualifications

MA/MSc/MBA

HND or Equivalent

Doctoral Degree

Total number of respondents to this question
	241

169

  94

  79

  37

    9

395


Even allowing for the fact that these figures are based upon a self-selecting group and may not therefore be completely representative of the profession as a whole, it is possible to conclude that International Student Affairs, as with higher education administrative and management in general, is now largely (in excess of 60%) graduate-entry with a significant number (20%) of those also entering the profession with postgraduate degrees.  It should also be noted that a significant number (in excess of 25%) have indicated entry with ‘Other’ (including professional qualifications) which may reflect the increasing rate of ‘transfer’ of personnel between higher and further education sectors and other commercial and industrial fields.

Finally, respondents were asked to indicate to what extent they considered themselves to be part of an International Student Affairs Profession, with 54.3% of respondents indicating ‘Completely’ and a further 41.8% indicating ‘Partly’.  Consequently it would appear clear that the majority of those working within the International Student Affairs field have some sense of the ‘professional nature’ of their work with a significant number indicating a strong recognition of the area as a ‘profession’.

3.1.2
CPD - Completed

Respondents were initially asked what forms of CPD they had undertaken since working in any role with International Students, whether they had engaged in these CPD activities within the UK or internationally, and the types of CPD that they found most useful.  Given that respondents could indicate more than one type of CPD within this question, and could indicate that they had engaged in each activity both within the UK and internationally, it is again most useful to consider the individual numbers responding to each question element, rather than percentages.

	Table 3 CPD completed since working in International Student Affairs

	CPD Activity
	UK
	Internationally
	Total

	Conference (attendance)

Conference (presentation)

Job Swops/Exchanges/Secondments

One-day Courses/Seminars

Undergraduate Study

Postgraduate Study

Reading/Research

Online Networking

Being Mentored

Acting as a Mentor

Job/Role Shadowing

Committee/Working Party Membership

None of the above

Total number of respondents to this

question


	285

  81

  12

323

  17

  47

298

287

  37

  75

  35

146

  17
	  84

  36

    6

  39

    4

    5

  48

  36

    4

    7

    1

  15

  14
	296

  90

  17

324

  21

  49

298

287

  39

  78

  36

147

  20

383


As Table 3 demonstrates significant numbers of the profession have undertaken a wide range of CPD activities both in the UK and internationally.  Within the UK, One-day Courses and Seminars, Research, Online Networking, Conference Attendance and Committee/Working Party membership figure most prominently.  Internationally, Conference Attendance, Research, One-day Courses/Seminars, Conference Presentation and Online Networking are the most significant activities.

Respondents were also asked to indicate which of the CPD activities that they had engaged in since entering the profession they found most useful.  They were not asked to indicate whether these had taken place within the UK or internationally. Again one-day Courses/Seminars, Online Networking, Research and Conference Presentation were indicated as the most useful, though it should be noted that this could partially reflect the proportionally larger numbers of respondents who have engaged in these activities, rather than an intrinsic usefulness alone.

3.1.3
Employer Support for CPD

Respondents were also asked to indicate the forms of support for CPD offered by their current employer and whether these were ‘contractual’ (i.e. offered equally to all staff) or ‘negotiable’ (i.e. normally agreed on a case-by-case basis with the relevant Line Manger).  Again the numbers indicating each question element are more relevant than percentages as respondents could indicate more than one form of support.  However it should also be noted that in some cases respondents have indicated that a particular form of support is both negotiable and contractual.  It is assumed that this is a response error, though it is not possible to determine precisely where the erroneous responses have occurred.  This data is presented in Table 4 ‘Employer Support for CPD’ below.

	Table 4  Employer Support for CPD

	CPD Activity
	Negotiable
	Contractual
	Total

	Conference Fees

Course Fees (short courses)

Reimbursement of travel & Accommodation

Course Fees (UG & PG) own organisation

Course Fees (UG & PG) taken elsewhere

Study Leave

Other Leave (e.g. for Shadowing etc)

Don’t Know/Not Applicable

Total number of respondents to this

question
	    277

    270

    174

    196

    194

    181

    179

      29
	    57

    73

  175

    50

      7

    36

    14

    16
	331

341

344

244

201

216

191

  33

383




The figures in Table 4 demonstrate a high level of employer support for all forms of CPD activities on a ‘negotiable’ basis, in particular the payment of conference fees and fees for short courses, with similar levels of support being indicated for Undergraduate and Postgraduate study whether this is completed within a respondent’s own organisation or elsewhere. ‘Contractual’ support is less widespread, other than with respect to the re-imbursement of travel and accommodation expenses.

3.1.4
CPD – Future Intentions

Respondents were asked to indicate their future intentions with respect to forms of CPD that they currently intend to engage in within the next two years.  Respondents to this question could indicate as many forms of CPD as they wished and indicate that these were to be undertaken both within the UK and internationally, if relevant.  Table 5 includes the data for this question.

	Table 5 

	CPD Activity
	  UK
	Internationally
	Total

	Conference Attendance

Conference Presentation

Job Swops/Exchanges/Secondments

One-day Courses/Seminars

Certificated (longer) Courses

Undergraduate Study

Postgraduate Study

Reading/Research

Online Networking

Being Mentored

Acting as a Mentor

Job Shadowing

Committee/Working Party Membership

Other

Total number of respondents to this

Question
	    293

      92

      24 

    312

      84

      13

      41

    273

    260

      27

      62

      43

    141

        6
	    73

     21

    18

    23

      2

      0

      1

    43

    46

      1

      5

      8

    16

      3
	302

  98

  38

312

  86

  13

  41

275

261

  27

  63

  47

144

....7
353


The response to this question suggests a clear interest in One-day Courses/Seminars and Conferences in particular, with almost one quarter of those indicating an intention to attend one or more conferences, intending to do so internationally.  However these figures should be considered in the context of a greater level of provision in these two areas in relation to other forms of CPD e.g. Job Shadowing.  This in itself may well influence the current choice of respondents to indicate forms of CPD that are both readily available from a variety of providers, and as Table 4 illustrates, tend to be well-supported by employers.  Respondents were also asked to indicate their priorities with respect to planned CPD activities for the next two years.  Respondents’ priorities in this area broadly reflected their choices, e.g. the two highest scoring CPD activities in terms of priorities were One-day Courses/Seminars and Conference Attendance.

3.1.5
CPD - Contextual Factors

Respondents were also asked to provide information on contextual factors such as Professional Body membership and their general reasons for engaging in CPD activities.

A total of 292 responses were received to a question asking respondents to indicate participation in professional bodies and networks (including both membership of traditional formal professional bodies and more informal networks).  Respondents were asked to indicate both current and previous membership – and could select both.  Of those responding, the overwhelming majority (282) indicated current membership of a professional body or network, with 83 respondents indicating previous membership.  Clearly, within the International Student Affairs profession there is a very high level of current professional body membership (and potentially participation), with a significant number also indicating previous membership.  This may indicate that a proportion of respondents have changed their membership to respond to their professional requirements over time.

Respondents were also asked to indicate their general reasons for undertaking CPD activities and these responses are illustrated in Table 6 ‘Reasons for Undertaking CPD’ below.  There appears to be a clear understanding of the importance of CPD engagement in improving individual professional effectiveness, learning about best practice and as a mechanism for networking.  There is also a significant indication of an understanding that CPD engagement can directly enhance professional credibility – both within an individual’s own organisation and within the wider professional context.

	TableTable 6  Reasons for Undertaking CPD
	

	Improving effectiveness as a professional

Learning more about current best practice

Networking with others in the same field

Increasing credibility within own organisation/FE/HE Sector

Increases chances of promotion/career advancement

Meeting the requirements of appraisal/annual review

Total number of respondents to this question
	344

316

291

213

186

100

353




Respondents were also asked to indicate which of the factors motivating them to engage in CPD activities was most important.  The highest responses to this question were; ‘Improving individual professional effectiveness’ and ‘learning more about current best practice’, ‘networking with others in the same field’ and ‘increasing credibility’, thereby mirroring the responses to the question on reasons for undertaking CPD. 

3.2
Focus Groups

A total of 18 individuals participated in 4 Focus Groups based on the following professional themes; Student Advising, Further Education, Recruitment and Admissions and Student Mobility.

3.2.1
Required Skills & Knowledge

.

Participants were asked to indicate as many skills and knowledge areas as possible, currently required for them to successfully deliver their professional responsibilities.  They were also asked to rate each area from 1-5 where 1 = very important and 5 = less important.  The responses to this question are illustrated in Table 7 ‘Required Knowledge and Skills’ which is attached as Appendix A.  This table lists all the skills and knowledge area indicated by all the Focus Groups and also illustrates the relative importance attached to each area by each specialist group.  Where there was a discrepancy in terms of the importance attached to skill or knowledge area, this is also indicated. (e.g. 1-2 rather than 1)

Table 7 clearly illustrates that there are a number of skills and knowledge areas, which are identified as both required, and of high importance by all specialist areas within the International Student Affairs profession - Interpersonal Skills, Cultural Awareness, Professional Judgement and Sector Knowledge.  In addition there are a further three skill and knowledge areas which are indicated as required by three of the four specialist areas, and with two out of the three of these specialisms rating the area concerned as of high importance - Immigration, Information Management, and Budgeting.  A greater number and variety of skills and knowledge areas are indicated by two of the four specialist areas (e.g. Marketing) or by one specialism only (e.g. Event Planning).  The evidence illustrated in Table 7 would appear to indicate that there is sufficient cohesiveness in the experience of individuals across the International Student Affairs profession to result in some common development needs.  However the profession remains sufficently diverse for individual specialist area to be able to identify their own unique requirements.

3.2.2
Key Experiences

Focus Group participants were also asked to describe one or two experiences in their career to date that had been key in terms of developing their effectiveness as a professional.  The experiences described can be located within one or more of the following categories:

· Developmental – typically the experience of attending a training event or conference which significantly enhances professional knowledge and/or skills

Examples of Developmental Experiences include;

· “UKCISA Certificate Course”

· “Workshop on Orientation and Returning Home’ run by BUTEX – made me begin to re-think the support that is on offer beyond orientation for this specific group of students”

· “Attending events such HEURO in Manchester and NAFSA – was inspired by people working in this field.  Events like this have taught me a lot, motivated me and given me ideas on how I can develop professionally”

· Reflective – professional activities and events on which the individual has reflected and identified enhancements to future practice, or progressed professionally in other ways

Examples of Reflective Experiences include:

· “Organised visit for two senior academics – visit in many ways was a failure – but tremendous confidence boost for securing support of academics”

· “Focus Groups for incoming students – enhanced understanding of needs, expectations, problems encountered and helped me to think of ways that service/info provided could be improved.  Also made me realise how positive they are and grateful for their experience – makes the job worthwhile”

· “Running orientation programmes for incoming study abroad/exchange students – on the job training that through a review of the success of the programme/feedback enabled me to better understand students’ needs and observe their adjustments”

· Transformative  - experiences which are typically significantly beyond the participant’s previous professional experience and/or professional ‘comfort zone’

Examples of Transformative Experiences include:

· “Being left on my own towards the beginning of term when I had only just become an international student adviser at a previous institution – good opportunity to put my knowledge into practice – ‘Baptism of Fire’ – had to know things”

· “Dealing with some international students whose house had collapsed – financial, emotional and academic support – required to co-ordinate all of this”.

· “Three month secondment to Brazil – Head of Office identified that I was bored and wanted to provide challenge”.

· “Inspirational mentoring from Line Manager – had a great deal of respect for Line Manager and tried to emulate her approach”

It is clear that those working in International Student Affairs are able to integrate a wide range of experiences into their professional practice, both those of a more traditional developmental nature and less ‘structured’ activities.  It is also clear from the Focus Group discussions that individuals regard these experiences as vital tools in actively developing as professionals in ways that can significantly enhance career progression.  It is therefore essential that any future development of CPD opportunities for International Student Affairs staff addresses this issue.
3.3
CPD and Organisational Structures 
A number of structural factors relating to the UK higher and further education sectors also impact on the CPD requirements of Staff working with International Students.  It was clear from the discussions that took place within Focus Groups that the size of both an institution and the institution’s international mission is highly likely to directly influence CPD needs on an individual level.  

For instance in larger organisations with a significant international mission, it is inevitable that a greater number of staff within the organisation overall will be working with International Students.  This in itself potentially results in specialisation of function thereby potentially contributing to a narrowing of CPD requirements in terms of the range of expertise required.  Staff working in this type of context are more likely to be ‘specialists’ in the traditional sense.  Conversely in smaller institutions, or those with a smaller international mission, staff are increasingly likely to be ‘all-rounders’, requiring a greater range of more general knowledge.  The recently completed ‘Global Horizons for UK Universities’ report for the Council for Industry and Higher Education provides further useful information in this area with reference to the diversity of institutional mission and organisational structure in the context of the internationalisation agenda3.
3.4
CPD – Future Learning Opportunities 

National Survey respondents were asked to comment on whether there were any CPD opportunities not currently provided that they would like to see offered, and whether they would like the opportunity to participate in opportunities offered in a different format.  In excess of 80% of respondents completing this question indicated an interest in online CPD opportunities for a range of reasons including; professional commitments, time, cost, flexibility, domestic commitments in one case, a view that employers are less ready to support other forms of development for more junior staff.  Comments in support of this included:

“Online study as in the form of the OU would be useful”

“I would welcome the opportunity to study online to complete assessments for certificates (for example UKCISA) rather than having to travel long distances to attend the one-day core courses which are not available in Scotland.  This would reduce time and cost especially when overnight stays are required”

“An online course specifically for dealing with all aspects of study abroad/exchanges would be ideal”

“Training online, or at least with flexible dates.  Travelling members of staff cannot commit to longer courses delivered as several one-day sessions”

Almost 20% of respondents to this question indicated an interest in CPD opportunities at a postgraduate level, incorporating some elements of management and strategic planning.  Comments in support of this included;

“Progression after the UKCISA Certificate for experienced professionals”

“I would like to see a “higher level” qualification i.e. Masters related to the field”

“It’s a shame there isn’t another level to follow on from the UKCISA Certificate to further develop or specialise in certain areas”

“I would appreciate more strategic training in terms of interacting with operational and strategic management structures to promote and enhance services and support”

4.        CURRENT CPD PROVISION

The timescale of this project has permitted only a summary review of current CPD provision relevant to the International Student Affairs profession.  There is considerable scope for undertaking further research in this area including an investigation of the wider range of delivery options and learning methods available, and the extent to which international provision could be relevant (and accessible) to UK-based professionals.

In general CPD provision – both within the UK and internationally – can be located within one of three categories as follows:

· Certificated (credit-bearing) Programmes

· Certificated (non-credit-bearing) Programmes

· ‘Other’ Provision

Examples of all of these types of provision are given below.  It should be noted that these are examples only and that a wide range of provision exists in most areas.

4.1 Certificated (credit based) Programmes

Certificated credit-based programmes tend to be offered either directly by a higher education institution thereby offering the award of their own certificate, or are delivered by a recognised professional body or other sector organisation, with validation (and therefore certification) from a recognised UK HEI.  These programmes sit within the National Qualifications Framework (NQF) (and in some cases within the Higher Education Qualifications Framework), and award a defined amount of credit at a given level within the relevant framework.

A key example of this is the MBA in Higher Education Management offered by the Institute of Education, University of London.  Aiming to offer “high level professional development in the area of higher education management”4 this programme is aimed at those with general managerial responsibilities, but does include optional modules in Internationalisation in Higher Education and Marketing in Higher Education.  This programme requires attendance at five week-long residential tutorial sessions over two years plus completion of a dissertation or consultancy report.

It is clear from the National Survey responses, that there is some significant support for the development of CPD opportunities at postgraduate level. However the majority of certificated CPD provision in this area tends to be more general in nature with some element of international specialisation, rather than programmes which have developed with the International Student Affairs profession in general, or any of its specialist areas in mind.

4.2 Certificated (non-credit based) Programmes

Non-credit based certificated provision tends to be offered by professional bodies in many cases leading to an award from a UK HEI.  In some cases HEIs themselves have developed in-house programmes – which already lead to their own award, or with an intention to achieve validation through their own processes.

A key example of this is the UKCISA Certificate for International Education Professionals.  This programme requires participants to attend seven of UKCISA’s training events covering six topics, plus the completion of written assessments for each, within a three-year period.  Completion of the programme leads to a Certificate for International Education Professionals awarded by the University of Nottingham.  The certificate is not assigned to any educational level and does not therefore sit within the NQF or HEQF.

The UKCISA Certificate is at the time of writing, the only UK-based and managed programme, specifically tailored to the needs of the International Student Affairs profession.  Many of the respondents to the National Survey and Focus Group participants within the course of this research were participating in, or had completed the Certificate and it is clearly understood as very relevant and well respected within the profession.  However it is also clear from the evidence detailed in 3.4 ‘CPD – Future Learning Activities,’ that there is some frustration that this qualification is not credit based and also that there is no obvious onward progression in educational terms, from the Certificate.

Another example of provision within this general area is the ‘Student Support Staff Training Programme’ offered by the Office of Student Support and Services at the University of Manchester.  This is an entirely in-house course currently offered to University of Manchester staff only, and as such the programme is significantly embedded within the longer-term strategy of that institution.  The programme is currently run twice per (academic) year and requires six days attendance on campus plus the development of an e-portfolio.  While the Programme is aimed at all staff working in roles supporting students, the content contains a significant level of material of direct relevance to the International Student Affairs profession including; diversity, the impact of change, international dimensions, listening skills, and referral issues.  Although at the time of writing, this programme is non-certificated it is understood that consideration is being given to achieving validation for a University of Manchester Certificate.  

In-house programmes such as that at Manchester offer participants access to opportunities on their own campus that they can be (reasonably) sure will be well supported by their own line managers – two factors which can be significant in affecting levels of CPD participation.  However it is also the case that currently such programmes tend to focus on student support in general rather than International Student Affairs specifically, and tend not to award credit at a recognised level.  They may also be significantly less ‘portable’ than other qualifications and may only contribute to a level of enhanced professional credibility, within the organisation concerned rather than sector-wide.

4.4 ‘Other’ Provision

The majority of CPD provision offered by professional bodies and sector-related organisations, is neither certificated nor credit based, and forms by far the largest (and some would argue most accessible) area of CPD opportunities available to the profession.  Provision in this area includes; one-day courses/seminars, conferences, workshops, mentoring schemes, job-shadowing/swops/exchanges, research and online networking.  Almost all of the professional bodies and networks representing the key specialist areas within the profession currently offer the following as a minimum:

· National Annual Conference

· One-day Seminars/Workshops

· Online networking and problem-solving

· Participation in a professional body (as a CPD activity)

There is also evidence from several of the Focus Group discussions that a number of UK based International Student Affairs professionals are attending the shorter programmes offered by the European Association for International Education (EAIE).  In addition some bodies such as HEURO are beginning to develop other forms of provision such as Mentoring frameworks.

As the data from the National Survey demonstrates, the above types of CPD opportunities tend to be well supported both by individuals and employers.  However aside from those activities offered by UKCISA itself, these opportunities tend to be located within a particular specialist area e.g. Student Mobility, rather than profession-wide.

5.
CONCLUSIONS AND RECOMMENDATIONS

In conclusion it is possible to describe International Student Affairs as an ‘emerging profession’, facing unique challenges, both in its development and operational context.  There is clear evidence of both professional awareness and commitment, and considerable scope for further development in the area of CPD with particular support for flexible provision at postgraduate level. Such developments could potentially make a significant contribution to enhancing the profile

As a consequence of the evidence obtained during the course of this Review, the conclusions drawn in respect of the nature of the profession, the apparent CPD needs of staff and the evolving context of the higher and further education sectors, the following recommendations are made:

i. That UKCISA and other relevant organisations continue to monitor their training and development provision, both in the light of the findings of this Review and in the context of developments within the sector.

ii. That UKCISA gives consideration to commissioning further research to explore the areas which were not able to be completed within the timescale of this review.  In particular an investigation of the wider range of delivery options and learning methods available, and the extent to which international provision could be relevant (and accessible) to UK-based professionals (this could be considered as a precursor to any further CPD development).

iii. That given its unique position with respect to the support of international students within all areas of the education sector, UKCISA gives consideration to obtaining further funding for the research and development of an (overarching) certificated credit-based qualification for International Student Affairs Professionals. A draft description of the potential scope and shape of this qualification is attached as Appendix B.
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Appendix A

	Table 7   Required Knowledge & Skills

	Knowledge/Skills
	Student Advisory
	Further Education
	Recruitment & Admissions
	Student Mobility

	Interpersonal Skills
	X (1)
	X (1)
	X (1)
	X (1) 

	Cultural Awareness
	X (1-2)
	X (1)
	X (1)
	X (1-2)

	Immigration
	X (1)
	X (1)
	
	X (1)

	Professional Judgement
	X (1)
	X (1)
	X (4)
	X (2)

	Information Management
	X (1)
	
	X (1)
	X (1-3)

	Sector Knowledge
	X (1)
	X (1-2)
	X (3)
	X (1)

	Legal Knowledge
	X (1-3)
	
	
	X (1)

	Budgeting Skills
	
	X(1-2-3)
	X (2)
	X (4)

	National (UK) Knowledge
	
	
	
	X (2)

	Local (UK) Knowledge
	
	X (1-2)
	
	X (1-2)

	Country/Region-specific knowledge
	
	X(1-2-3)
	
	X (2-3)

	Best Practice (e.g. Host Families)
	
	
	
	X (3)

	Health & Safety
	
	
	
	X (2)

	Risk Management
	
	
	
	X (2)

	Language Referral Knowledge
	
	
	
	X (3)

	Marketing
	
	X (1-2-4)
	X (3-4)
	

	Customer Care
	
	X (1)
	
	

	Project Management
	
	
	X (2-3)
	

	Global Education Market & Trends
	
	
	X (4)
	

	Student Financial Support
	X(2-3-4)
	X (1-2)
	
	

	Event Planning
	X (1)
	
	
	

	Supervisory Skills
	X (3)
	
	
	

	Equal Opportunities
	X (1-3)
	
	
	

	Mental Health Knowledge
	X (2)
	
	
	


X

=knowledge/skills required by a particular specialist area


1-5 etc
=the relative importance attached to each knowledge area by the relevant specialist area, where 1 = high and 5 = low

Knowledge and Skills – Further Explanation

A number of the Skill and Knowledge Areas listed above include a wide range of topics as discussed by Focus Group participants – where this is the case further explanation is given below.

Interpersonal Skills 

This includes; communication, listening, empathy, diplomacy, presentation skills, representation skills, patience, counselling, interpretation (non-linguistic), maintaining calm, managing expectations, managing time, team building, networking (internal and external), team leadership.

Cultural Awareness

This also includes; culture shock, culture adjustment

Immigration

This includes; Visa advice, immigration regulations, home office policies and procedures, OISC training levels 0/1/2/3

Professional Judgement

This includes; problem solving skills, knowing when to refer, recognising boundaries, developing and using initiative, knowledge of the options available to the student, knowledge of the student, service referral knowledge, strategic thinking.

Information Management

This includes; research, data protection issues, database retrieval, PowerPoint, Excel, being able to present information clearly and accurately

Sector Knowledge

This includes; knowledge of the UK FE/HE sector, knowledge of own FEI/HEI, knowledge of own organisation’s policies and procedures

Country/Region-Specific Knowledge

This includes; knowledge of the education sector and cultural and general environment, customer behaviour, qualification equivalence, attitudes and perceptions in particular perceptions of UK FEIs/HEIs, key local institutions in-country and government policy

Marketing

This includes; market planning and strategic thinking, knowledge of marketing theory and its application

Legal Knowledge

This includes; knowledge as it relates to international students, knowledge of exchange agreements, knowledge of the law relating to work experience and work rights for international students

Appendix B

The proposed scope and nature of a potential Qualification for International Student Affairs Professionals

Introduction

It should be emphasised that while this paper is based on the evidence gathered during the PMI-funded UKCISA Review, all proposals outlined below are at an initial draft stage and that substantial further discussion and development would be required to progress this recommendation.

Level

Given that the majority of individuals enter the International Student Affairs profession with a degree (or in some cases equivalent professional qualifications), that there is already considerable non-certificated CPD provision for most of the key specialist areas involved and that there is also clear evidence from the review data of support for such a qualification, it is envisaged that a UKCISA qualification would be at the level of Postgraduate Certificate, with subsequent development to Postgraduate Diploma level as and when appropriate.  

A qualification at Postgraduate Certificate or Diploma level could also contribute significantly to both the profile, and the credibility of the International Student Affairs profession, within a context that is primarily academic in nature.

It may be necessary for UKCISA (in collaboration with others) to initially develop a stand-alone qualification, with subsequent progression towards validation by a recognised external body to facilitate a credit-based award within the National Qualifications Framework (NQF).  To achieve the level of a Postgraduate Certificate a programme would need to comprise 60 credits at Level M, with 120 Level M credits (in total) being required for a Postgraduate Diploma.

Awarding Body

It is recommended that UKCISA give consideration to developing a programme which would ultimately be appropriate to receive validation by the Open University Validation Services (OUVS).  It is proposed that the OUVS be considered as the most appropriate validation body given its unique position within the higher education sector, reputation for distance-based education and its longstanding experience in the validation of external programmes incorporating mixed-mode study.

Structure and Content

It is envisaged that initially at least, the programme structure will enable a ‘general’, and several specialist pathways for example as follows:

Postgraduate Certificate in International Student Affairs

Postgraduate Certificate in International Student Affairs (Student Advising/Advisory) (A)

Postgraduate Certificate in International Student Affairs (Recruitment & Admissions) (R&A)

Postgraduate Certificate in International Student Affairs (Student Mobility)(SM)

This would offer the opportunity for the key specialist areas within the profession to acquire their own tailored qualification, ideally recognised and indeed contributed to, by the relevant professional bodies and networks.  This would also offer the opportunity for UKCISA to collaborate with relevant bodies in the development and delivery of each pathway, while retaining a management and leadership function.

Based on the findings of the Focus Groups held within the review process (as detailed in Appendix A of the ‘Final Report’), it is proposed that there would be a number of compulsory skills/Knowledge Areas for all pathways as follows:

· Interpersonal Skills

· Cultural Awareness

· Professional Judgement

· Sector Knowledge

Plus a stand-alone ‘Professional Reflective Practice’ element.

In addition a number of optional modules would be offered, from which participants would be required to complete a defined number.  For those undertaking the ‘general’ pathway – there would be a completely free choice of modules.  For undertaking ‘named pathways’ a defined number of modules would be compulsory with a further one or two being completely optional, as follows:

Optional Modules

· Marketing and Presentation (R&A)

· European Knowledge (SM)

· US Knowledge (SM)

· Student Financial Knowledge (A)

· Language Skills (SM)

· Legal Knowledge (A)

· Networking Skills 

· Leadership and Management

· Financial Management

· Event Management (R&A) (A)

Careful consideration would need to be given to whether to assign credit to individual modules or combinations of modules (rather than the assignment of credit at programme level only), and if so the appropriate weighting of credits between modules.

Delivery/Learning Strategy

It is proposed that the programme content would be delivered via a mixture of the following:

· Face to Face delivery (some compulsory and Optional Modules)

· Distance learning (some Compulsory and Optional Modules and the Reflective Practice Element)

· E-Learning (a delivery method which could be subsequently developed)

· Distance based tutorial support

It should be noted that there was significant support for online CPD opportunities from the National Survey respondents.

Management

It is envisaged that overall responsibility for the management and administration of the programme would rest with UKCISA, and that the Council would develop or seek to acquire the necessary expertise to manage an academic programme at this level.  This would include; overall academic management and administration, recruitment and admissions (including Accreditation of Prior Experiential Learning (APEL) arrangements), student support, assessment, management of tutorial support and quality assurance.
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