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Key points of this paper:

· The international student market is highly competitive and is dependent on perceptions of quality 

· Quality teaching and learning is the linchpin of universities’ internationalisation work but its importance is often overlooked 

· The flow of international students is an asset to universities, staff and home students in learning to work and live in an increasingly globalised world 
· The positive experiences of international students play a major role in maintaining the flow of international students to the UK
· Although reporting overall satisfaction, international students continue to report dissatisfaction with several aspects of teaching and learning 
· Staff feel unprepared and untrained for the current changes and challenges
· The majority of the PMI2 funding is being spent on marketing and partnership development rather than teaching and learning issues
· Some of the marketing momentum will be lost if students return home and recount
negative experiences
· Despite much research being undertaken on teaching and learning it lacks coordination and effective dissemination 

· A sector wide approach Is needed for the provision of high quality teaching and learning for international students to enhance standards, maintain sector sustainability and for capacity building of institutions and individuals 

· Widespread consultation has identified strong support for a more coordinated national approach which includes broad and accessible face to face activities as well as web-based resources 
· The proposed TALIS project will focus on teaching and learning but be situated within and linked to internationalisation and globalisation initiatives 

· There are a number of options for the location and functions of TALIS 
· Issues for discussion:

· Aims and functions of TALIS
· Sector needs

· Location
· Funding and sustainability
PMI Project on International Student Teaching and Learning Issues

UKCISA TALIS Initiative

Background

The UK has over-taken the US as the most popular study destination for international students, despite their belief that it is also the most expensive… Market research firm i-graduate surveyed nearly 12,000 students from 143 countries for its 2007 StudentPulse survey. One of the most surprising results was that two-thirds of students select the university first before thinking about which country they will study in. The quality and reputation of the course and lecturers was of more importance than lifestyle, climate and culture.
(“What global students really, really want.” Evening Standard, 29th April 2008)
Despite the increased numbers of international students, and general satisfaction with their overall experiences in the UK, international students continue to report dissatisfaction with several aspects of their teaching and learning experience. As can be seen from the above quote, however, it is perceptions of quality and university reputation which will underpin the continued flow of international students into the UK. Many academics experience difficulties dealing with students who bring unfamiliar expectations and experiences and many report that they feel unprepared for these changes and challenges. There are also challenges for home students in learning to operate and communicate in more diverse teaching and learning contexts. 
The international student market is a competitive and volatile one but is now integral to the continuing financial health of many UK universities. The international market for international students at the undergraduate, postgraduate, transnational, distance and mixed mode delivery levels is largely based on perceptions of quality. Flows of international students bring not only financial rewards but are also an asset to universities, staff and home students in learning to work and live as global citizens in an increasingly globalised world. Returning international students act as ambassadors for their institution and country of sojourn and ‘word of mouth’ reports, as well as ‘brand’ identification, play major roles in maintaining the flow of international students to the UK.  
The PMI2 initiative has addressed a range of issues related to the experiences of international students but has not directly addressed teaching and learning and assessment which, it could be argued, is the Achilles' heel of this area. Some of the impressive marketing momentum will be lost if students return home and recount the sort of negative experiences surfacing in, for example, the ISB (International Student Barometer) data which show dissatisfaction amongst international students towards assessment and feedback issues in particular. Teaching and learning issues lie at the core of international students’ and academic staff interactions and concerns on a daily basis and university staff report that these are amongst the most difficult and challenging areas of their work. Although much attention is generally given to meeting the recruitment and transition needs of international students, once they commence their studies they often find that their experiences fall short of their expectations. Misunderstanding and lack of knowledge underlie the sometimes negative experiences of staff and international students, and can have detrimental consequences on international students’ success and educational outcomes. 
The ISB provides a useful indication of the general satisfaction levels of international students, although it contains relatively few questions on teaching and learning issues. This has been recognised by Will Archer of iGraduate and he has expressed his willingness to expand this area in tandem with the TALIS initiative. The two areas of dissatisfaction that stand out strongly from the ISB data, assessment and feedback, are essential for ensuring international students’ successful academic outcomes, their main reason for pursuing overseas study.  
The significant number of current initiatives and the strong interest in this area provide further evidence of the urgency of this issue. There is, however, a lack of coordination of these activities and it is clear that individual universities and teachers are, to a large extent, identifying problems that are already well known, rather than moving forward to identify ways to resolve these problems and improve knowledge and practices in cross cultural teaching and learning. Well coordinated initiatives in other countries (such as the Australian Database of Research on International Education) have proven effective in disseminating research evidence and promoting effective teaching and learning practices. There is strong support for a more coordinated approach to bring together and disseminate current research and initiatives, to identify further research and development, and to establish world class, effective and sustainable practices in this area that move beyond the particular towards a more cohesive and broader approach. 
TALIS initiative

The successful development of international recruitment and transition programmes in UK higher education through PMI funding now needs to embrace the specific teaching and learning needs of international students and provide opportunities for the range of staff development activities that meets those needs. The PMI Student Experience Group identified this as a priority area for investment and has allocated seed funding over the next three years to develop a project on teaching and learning issues in relation to international students.  
As a result, UKCISA (the United Kingdom Council for International Student Affairs) convened a Steering Group called the TALIS (Teaching and Learning for International Students) initiative. The Steering Group comprises individuals who have been active in research, teaching, administration or policy work in this area. 
The members of the TALIS group are:

Dave Burnapp, University of Northampton

Glynis Cousin, University of Wolverhampton

Alison Dickens, University of Southampton

Philip Garrahan, Sheffield Hallam University

Eddie Gulc, Higher Education Academy

Elspeth Jones, Leeds Metropolitan University

Clare Keates, UKCISA

David Law, Edgehill University

Catherine Marston, Universities UK 

Malcolm McCrae, University of Warwick

Gill Nicholls, Salford University

Celia Partridge, UKCISA

Sue Robson, Newcastle University

Janette Ryan, Monash University/Oxford University

Dominic Scott, UKCISA

Chris Sinclair, University of Southampton

Mary Stiasny, Institute of Education London

Viv Thom, Sheffield Hallam University

Anja Timm, University of Southampton

Yvonne Turner, Robert Gordon University

Philip Warwick, York Management School

The TALIS group has met on two occasions since the beginning of September 2008. In addition, wide consultation on the initiative has been undertaken with teaching and support staff, researchers, student representatives, subject centre staff and sector bodies (such as the Higher Education Academy, the Universities UK International Unit and the National Union of Students). Broad consultations were undertaken at the events listed below as well as directly with relevant individuals and bodies (eg. the HEA Education Subject Centre ESCalate).  A number of people from other universities and educational institutions have indicated that they would like to take an active role in this initiative.  These include individuals from the following universities and organisations:
Anglia Ruskin University

De Montfort University

English in Chester (English Language Schools)
International Schools Training Service 
Kingston University London

Oxford Brookes University

Oxford University 

University College London

University of Bath

University of Bournemouth

University of Birmingham  

University of Bristol

University of Leicester 
University of Nottingham

University of Warwick

University of the Arts, London

Needs/gaps
Teaching and learning issues are clearly located within a sub-set of issues to do with teaching and learning for all students, including equality and diversity issues, and widening participation initiatives, as well as internationalisation and globalisation in HEIs (in particular, internationalisation of the curriculum) although it does have its own distinct set of dilemmas and challenges. There are some excellent and comprehensive initiatives in the broader area of internationalisation, which cover the policy, strategic, programme and practice levels of HEI activities at a wider level. 
The consultation with stakeholders since the first meeting of the TALIS group, and a review of current initiatives, has indicated that although there are connections between these two areas, a gap exists in the specific area of teaching and learning especially in terms of identifying and disseminating resources and information, and providing training and development. There is clearly substantial over-lap and ‘reinventing the wheel’ but there is strong support for and recognition of the need for a more coordinated response and the provision of resources, advice and training.

Teaching and learning for international students is complex and intertwined with a number of other more fundamental and diverse issues. These are outlined in the attached paper Appendix 1 (written by Yvonne Turner of Robert Gordon University, Viv Thom of Sheffield Hallam University, and Anja Timm from the University of Southampton) and clearly go to the essential nature and work of a new body. 
Since the previous TALIS meeting, there have been a significant number of initiatives in this area. These include:

· A national invitational seminar series on The Experiences of International Students (University of Nottingham, Bath and Birmingham) funded by the Economic and Social Research Council 

· The Universities UK and JISC Tackling Plagiarism and Academic Misconduct Conference (sessions on international students and plagiarism) 

· University of the Arts London research report and bibliography Lost in transition: The international students’ experience project 

· University College London Symposium on Enhancing the International Student Experience and launch of DVD and handbook (published by SRHE)  

· UKCISA PMI Student Experience Summit 3-4 November Edinburgh (session on teaching and learning issues)

· Establishment of the Centre for International Curriculum Inquiry and Networking (CICIN) at Oxford Brookes University (focusing on internationalisation of the curriculum and ‘internationalising the home student’)
Other recent initiatives include the Higher Education Academy Internationalisation Project (and Literature Review) and the University of Northampton’s online teacher training module. The HEA in Scotland is currently considering the need for professional development across all HEIs in Scotland for training to raise staff awareness of the cultural complexities of communicating effectively with international students.
Many initiatives cover similar ground but often do not refer to previous research findings or other initiatives and those involved have expressed the difficulties in identifying these. For example, several universities (as well as UKCISA) have or are producing student ‘talking head’ videos but were unaware that this had been already been done elsewhere. Also, much of the prevailing research is small-scale, and focuses on the experiences of individual lecturers dealing with international students when they first arrive, and tend to produce findings which are often couched in ‘deficit’ and negative terms (see Appendix 1). For example, international students are generally viewed as more prone to plagiarism (and are over-represented on plagiarism registers) but the AMBeR (Academic Misconduct Benchmarking Research) project presented at the Tackling Plagiarism and Academic Misconduct Conference in London on 19 November demonstrated that there is no evidence to support this and highlighted the need for more consistent and fairer approaches. The Independent Adjudicator Rob Behrens recommended more proactive steps towards providing information about and for international students in this area. 
Support for TALIS initiative and potential partners
At all of the events mentioned above, and in other consultations with HEI staff, there has been very strong support for a more coordinated and effective response across the sector, which includes face to face activities as well as web-based resources. Several universities and individuals have expressed a desire to participate more actively in the TALIS project or to be kept informed about its progress. Due to the current high level of interest, the TALIS initiative is timely and necessary. 
In particular, consultations at all of the above events indicated a demand for: 
· Identification and dissemination of existing reports and resources  
· Information about other current and future initiatives and research 

· Database of research literature 
· Strong web presence 

· Network of interested people
· Staff development training

· National and local events (conferences, seminars, staff development etc)
In addition, meetings have been held with potential partners, the Higher Education Academy and the UK Higher Education International Unit, which were both very supportive of the TALIS project. The UK Higher Education International Unit would like to be involved in the project in an advisory/guidance role and would welcome the possibility of being involved in the discussions of the group and membership of any advisory board, although it is not in a position to provide funding. 
The HEA is very supportive of the initiative and has proposed that the functions of TALIS could be located in and managed by the HEA although options for ongoing funding beyond the current funding available would need to be explored. This proposal would also provide access to the existing system-wide network of HEIs and Subject Centres. Other suggestions have included locating TALIS within UKCISA, in an individual Higher Education Institution (HEI) or consortium of universities, or a combination of these options, or possible expansion of the role and functions of the HEA in this area. These options are discussed below. The identification and provision of ongoing funding is essential for all of these options. 

The location and functions of TALIS need to be driven by its desired aims and focus and how best and most effectively it can meet the needs of the sector. 
Aims and focus 
The original aims of the project (as stated in the paper presented at the first TALIS meeting on 19 September 2008) were to:

· establish a repository of national and international research on teaching and learning for international students

· identify and disseminate information and guidance about teaching and learning for international students.

· directly, or with partners, fund research into ways of enhancing teaching and learning for international students

· advise about staff development strategies relating to teaching and learning for international students.

Further discussion by the Steering Group indicated a need for the initiative to:
· focus on teaching and learning issues 

· tap into (and not duplicate) existing expertise and resources 
· provide information, guidance and knowledge sharing

· focus on sharing examples of effective practice and identifying relevant research and projects

· provide links to related expertise and resources (eg on internationalisation)

· be situated within (and linked to) broader internationalisation of the curriculum initiatives  

· provide staff development training and events

· avoid being prescriptive about what is ‘good practice’ 

· be aimed primarily at practitioners and practical outcomes

· appeal to both new and experienced staff 
· be inclusive and accessible

· be proactive 
· have wide reach 

· work with other sector stakeholders eg. HEA, Universities UK International Unit

Scope and audience
As outlined in Appendix 1, there is support for and recognition of the need for a broad approach and scope to respond to the variety of needs and issues to cover ‘international students’ from home, home students working in more diverse contexts, transnational education and the diversity of ‘international students’ and their contexts. As argued in the paper, “In spite of the widespread coverage of international research in this area, however, relatively little international consensus exists either about the implications of international student participation in local academies or about the most appropriate pedagogical or managerial responses to their educational needs… Much of this dissatisfaction reflects anxieties about teaching and learning dynamics and is directed at prevailing local academic conventions. Such concerns are mirrored across a range of practitioner commentaries which have focused on international students’ struggles to meet teachers’ expectations”. The paper highlights the varied challenges and dilemmas that go to the very nature of higher education provision and academic values that need further contestation and debate. This initiative can provide a platform and catalyst for this as well as a more practically-orientated approach for assisting academic staff at all levels in catering for the learning and teaching needs of their international students. 
The audience for this initiative should also be broad and include academics and support staff, policy makers and students, as well as all those interested in improving the provision of teaching and learning to international students in ways that benefit all students and staff. 
Functions and format
The most important functions identified during consultations with stakeholders were the availability of information via a strong and active web presence and the provision of staff development training. There is support for a ‘participatory’ website (rather than one which simply disseminates ‘good practice’) which operates as a dynamic and participatory forum for dialogue as well as exchange of ideas and information. A virtual-only resource such as the Higher Education Observatory on Borderless Education was considered to be too limited. The added advantage of a more proactive body is that it could potentially become partially self-funding over time (through the provision of staff development training and events) and the current PMI2 funds could be allocated to establishment and start up costs.  
The HEA proposed development of a ‘Ning’ site allows for active participation as part of a broader social networking model. A pilot Ning site on Internationalisation and Intercultural Learning has already been established by Eddie Gulc of the HEA. This type of model can offer both informative and participatory elements such as a Wikipedia-type open access site. This model could allow people to access information about TALIS; post their own content; participate in a discussion forum and list-server; access and post questions on a question and answer/FAQ site; access and contribute to recommended guidelines (eg. effective practices for preventing plagiarism); access or upload research reports; find out about or publicise staff development resources and activities; find or publicise funding sources; provide links to subject centres and other initiatives such as internationalisation of the curriculum; seek and identify opportunities for collaborative research and publication opportunities; find out about international initiatives; and announce and publicise events. It could also allow for a dynamic dialogue and forum about the complexities of the issues involved, such as the various approaches and ideas referred to in Appendix 1. There needs, however, to be a balance between ‘virtual’ and ‘real’ or face to face activities to ensure broad reach and take up of the services. 
Options
There are several options for the location and functions of the TALIS initiative:

Option 1: Part of UKCISA

Advantages:

· Linked to UKCISA expertise and networks
· Strong profile

· Good credibility

· Strong track record

· Long term commitment
Disadvantages:

· UKCISA doesn’t have the space or expertise and has no plans to increase these 
Option 2: Located in HEA

Advantages:

· Profile and credibility of HEA

· Extensive networks

· Links to Subject Centres

· Technical expertise

· Expertise in teaching and learning

· Sustainable model

Disadvantages:

· Possible lower profile for TALIS as a separate entity
· May be subsumed by HEA over time
Option 3: ‘Observatory’ web-based function only


Advantages: 

· Could easily be located within HEA

· Easy access for stakeholders 

· Allows for broad content and scope

Disadvantages:

· Limited functions

· Possibly only accessed by the ‘converted’ 

· Lack of face to face provision

· Risks becoming a passive, low profile initiative

Option 4: Located in a HEI institution/consortium 
Advantages:

· Distinct identity and focus

· Location for events and central point for organising national and regional events 

· Credibility and profile of host institution(s)
· Draw on existing expertise and resources

· Dedicated staff with specific expertise and commitment 

· Interest already from a few HEIs 

· Support for this model amongst several stakeholders 
· Consortium model could increase potential expertise and reach, and possible funding
Disadvantages:

· Independence from host institution(s)
· Would need easily accessible location(s)
· Would need to establish effective links to other bodies and universities
· Consortium model might diminish effectiveness unless clear operational guidelines were established
Option 5: Located in a stand alone HEI institution/consortium with HEA as partner

Advantages: 

· Could combine benefits of both Options 2 and 4 above

· Could contribute to capacity building of both groups

· Could provide for cost efficiencies and a wider audience reach

· Could provide for cross-fertilisation of ideas and activities
Disadvantages: 

· There would be a need for the establishment of an independent identity, and cooperation from, both the host institution and the HEA
Ongoing funding and sustainability of TALIS would need to be addressed for all of the above options. 

Preferences for Options 4 and 5 have been expressed by most stakeholders consulted although there is a recognition that location within the HEA structure (Options 2 and 5) could provide a level of sustainability if the HEA were able to secure ongoing funding. The additional advantages of locating TALIS within an HEI or consortium of universities would be the expertise and commitment of academics involved with the initiative, as many felt has been demonstrated by the success of the Higher Education Academy Subject Centres. It was recognised, however, that funding under this model may be more difficult to secure unless the university or universities involved were able to commit ongoing funding through their own or other funding sources. 
At the UKCISA Student Experience Summit in Edinburgh on 3-4 November, a meeting on the progress of the TALIS initiative was held between:

· Dominic Scott (Chief Executive, UKCISA)
· Christine Hallett (Vice Chancellor and Principal, University of Stirling and Chair, UKCISA Student Experience Group)

· Sara Cooper (Programme Director PMI2, Department for Innovation, Universities and Skills), 
· Christine Humfrey (Special Professor, International Higher Education, University of Nottingham)
· Will Archer (Director, International Graduate Insight Group)

· Catherine Marston (Policy Adviser, Universities UK)

· Jo Holliday (International Student Experience Project Manager, National Union of Students)

· Janette Ryan (Professional Adviser, TALIS Project)
At this meeting a preference was expressed for the TALIS initiative to involve the establishment of a dedicated Centre; providing virtual as well as face to face support and advice (eg. staff development training); possibly located in a well-respected, high-profile, centrally-located university (or group of universities with one taking the lead); but with its own identity and profile. It was also strongly felt that support from and links to the HEA should be established. It was suggested that Expressions of Interest for hosting the Centre could be called for. This would not need to be a formal tendering process, but criteria could be established and UKCISA and representatives from the Steering Committee could consider the expressions of interest submitted. It was also suggested that there is a possibility of further funding being made available under the PMI2 initiative which could increase the viability of a stand-alone facility (linked to other groups and networks) offering services that over time could make it partly self-funding. As noted above, the issue of funding beyond the PMI2 initiative needs to be further explored as this is not assured in any of the options listed above. This may need to be explored with other bodies such as HEFCE.  
Partnerships and sustainability of funding

There is a close correlation between the gains that TALIS can bring, and the potential of working in partnership (either with an individual HEI, a sector body, or both). Maximising the impact and benefits means covering the full range from virtual to face to face activities and provision, but this in itself depends on the funding available and its sustainability. Current PMI2 funding is enough to make a start, but the longer-term and sustainable contribution depends on constructing the right partnership and model. 
The Steering Group felt that it was important to obtain input from the sector more broadly about the aims and functions of TALIS, how it can best meet the needs of the sector and the various stakeholders (teachers, students, support staff, policy makers, and governance bodies) and to gauge interest from potential partners and/or HEIs. 
Issues for further discussion and comment:
· Aims and functions of TALIS
· Funding and sustainability
· Model to be further investigated and costed 

· Interest in partnerships and location
Janette Ryan

Senior Lecturer (Curriculum and Pedagogy) Faculty of Education, Monash University
For further information on this project, or if you wish to become involved, please email janette.ryan@chinese.ox.ac.uk
Appendix 1

Yvonne Turner, Viv Thom and Anja Timm

TALIS Scoping Paper

International Students, Teaching and Learning: Setting out the Context

Contemporary debates on teaching and learning for international students lie within the broader conceptual area of Higher Education Internationalization, the focus of a burgeoning literature. Yet in spite of the widespread coverage of international research which considers the implications of international student participation for classroom diversity, there is still much debate about the implications of international student participation in local academies or about the most appropriate pedagogical or managerial responses to their educational needs. Discussions in this area continue to be characterized by a wide range of differing conceptions which are not easily reconciled.

In the context of such debates, the framing of the TALIS initiative has the potential to progress much of the work that has been undertaken in the field in recent years.  Whatever perspective evolves in the development of the project and the positioning of the resources it develops, it seems sensible to undertake the work fully conscious of the implications that accompany the initial conceptual framing of the work.  

There are some distinctive patterns to be found in the experiences of international students. For example, international students in UK HEIs have shown a preference for study on one-year taught postgraduate degrees, particularly in Business and Management, Technology and related disciplines over more than a decade - though undergraduate participation across disciplines is also slowly growing.  Research also suggests that, while international students’ satisfaction with the educational outcomes of their experiences in the UK has remained reasonably buoyant, they also experience some frustrations during their careers in the UK.  Much of this dissatisfaction reflects anxieties about teaching and learning dynamics and is directed at prevailing local academic conventions. Such concerns are mirrored across a range of practitioner commentaries which have focused on international students’ struggles to meet teachers’ expectations.  Underlying such views, the literature on learner mobility identifies a long learning transition for cross-border students - typically of 3-9 months – which constitutes a considerable learning challenge for all international students and particularly those participating in intensive one-year programmes of study.  Literature suggests these challenges include conventions of academic writing and assessment, inclusivity and integration and styles of participation, including group-working, yet many of the responses to these challenges by practitioners, have articulated locally-valid solutions to perceived problems rather than rearticulating local pedagogies to enable more effective inclusivity. Such a framing around much of the teaching and learning discourse in response to increasing classroom diversity has risked reinforcing deficit or accommodation models of international student assimilation in existing practice.  In doing so, it has tended to narrow the focus onto the difficulties experienced by international students rather than broader conceptions of higher education in support of the development of global perspectives for all students – an issue foregrounded in critical treatments of internationalization.

This basic dichotomy in conceptions of the issues at play in internationalization literature, highlights a series of important debates, yet unresolved, which may influence the articulation of the terms of reference for the TALIS project.  These include:

The Accommodation Model:  How far is the participation of international students in UK HE problematic? How far does a focus on the teaching and learning needs of international students constrict debate and the identification of potential solutions to the wider challenges of student diversity? How far should the onus for change and adaptation lie with international students or with HEIs to renegotiate practice?  

Academic Conventions: What is distinctive about local HE practice (in the UK)?  What are the boundaries around local academic practices and conventions? What is the balance between cultural reciprocity and inclusivity in practice?

Student Integration: Is this desirable? Why? In a context of individual learning and certification outcomes what role does cohort integration have to play in the achievement of teaching and learning? If this relates to transferable skills, what skills are globally transferable?

Critical Enquiry: How far are approaches to critique and argumentation culturally/socially articulated? What are the implications for the development of the teaching and learning environment?

Citation, Plagiarism etc: What are the cultural issues at play? What are the implications of the adoption of a punitive vs. a therapeutic orientation to academic misconduct in an environment of widening participation?

Reciprocity: What is the balance between Internationalization at Home and Internationalization Abroad in curriculum development, the articulation of transferable skills, student inclusivity?
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