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University of Brighton

Report on PMI Pilot Project 2008/09 

Teaching and learning:  the international perspective and cultural awareness

1. Introduction
1.1 Background

According to the annual report for 2007-08 there were over 21,000 students attending the University of Brighton.  Of these students 7% were from countries of the European Union and 5% were international students.  The project focussed on those students for whom English is not their first language.

1.2 International audit

In July 2008 the University of Brighton produced its Draft International Audit Executive Summary.  Here are some of the major points raised in that report:

‘Whilst internationalising the curriculum is fundamental to the quality of the student experience, high quality support services are also vital.  It is clear that with respect to international students in particular high quality support services were expected but not always delivered.  This matter is linked to ideas of value for money particularly where international students are very conscious of the higher rate tuition fees paid by them.

The dominant message from the student body was the need to sensitise staff (academic and non-academic) to individual student needs, especially those from a non-UK educational background and, as a matter of some urgency, to improve the integration of core support services to enhance the student experience.

Non-UK students were however vocal about the need to provide enhanced English language support although in some cases this was linked to a lack of awareness of existing provision.  However, these students were particularly clear that language provision should be delivered in the context of the subject studied.
The strongest single message emerging from the student voice is to provide high quality student support services for all students which are culturally sensitive to meet individual student needs.
Embedded within this stand is the question of scholastic traditions and the need to make UK academic conventions and traditions more explicit in teaching and learning activity, but particularly in assessment. …  all students noted some difficulties in initial orientation as they adjusted to learning in the UK higher education context.’
The PMI project focussed on the development of cultural awareness among teaching staff and all of the above points are covered either in the training resource or in this report.
1.3 The Prime Minister’s Initiative Pilot Project 2008/09
In June 2008 Student Services applied for and was granted an award of £4750 under the Prime Minister’s Initiative for International Education (PMI) to carry out a project entitled ‘Teaching and learning:  the international perspective and cultural awareness’.  Information on PMI can be found at: http://www.britishcouncil.org/eumd-pmi-overview.htm.  The University of Brighton agreed to contribute a similar amount to the funding of the project.  The work was carried out by the International Student Adviser (Projects) based in Student Services.
There is anecdotal evidence that there is a mismatch between the expectations of international students and the expectations of academic staff.  In many instances there is also a lack of cultural awareness in the academic area (from both academic staff and international students).  The purpose of the project was to focus on cultural issues and values, to identify specific areas of mismatch and to communicate the identified cultural issues and values in both directions.  The training material developed will be used for the training of academic staff and for the orientation of international students.

‘Cultural awareness’ training is often promoted in terms of general cultural and social differences between the society from which international students are coming and those of the United Kingdom.  Emphasis is put on the difficulties and excitement of adapting to a new culture.  This project aimed to look at cultural differences on the academic side:  the classroom situation, lectures, seminars, tutorials, and assignments.  It aimed to create a better understanding between academic staff and international students, so that the transition to academic life in the UK for international students would be as smooth as possible.  

The main cultural issues on the academic side were identified through questionnaires to students, a student focus group, interviews with staff and students, mainly from the Business School, and a literature review.  Following the qualitative research and literature review, a online staff training package was produced together with two leaflets.  
1.4 
Aims

The main aim of the project was to raise the cultural awareness of teaching staff, so that they are able to support international students more effectively during their transition to academic life in the United Kingdom.
In addition, the project hoped to generate a dialogue between staff and international students on meeting the expectations of each group.  It was considered that a better understanding would lead to more effective learning by international students.
The project aimed to highlight the cultural differences in teaching and learning when international students first arrive at the University of Brighton and to devise staff training material which will help to reduce those differences at an early stage, so that the expectations of both staff and international students can be met.
1.5 
Summary of outcomes

The expected outcomes of the project were as follows:

· a staff training pack on cultural awareness and learning and teaching to be produced and distributed in print form 

· a leaflet entitled Teaching International Students:  a Guide for Staff

· a leaflet entitled Guidance for International Students from Staff at the University of Brighton

In addition, staff training sessions were planned but not delivered.

1.6 
Timescale
The project was planned for the period 3 November 2008 – 27 March 2009.  The University of Brighton funded the first two months and January – March 2009 was funded by the Prime Minister’s Initiative.  The International Student Adviser (Projects) was appointed to carry out the project on a part-time basis (3 days a week).  An extension to 30 April 2009 was granted and funded by the University of Brighton.
2. Staff training 

2.1 
Introduction

Originally it was planned to produce a draft of the staff training resource and then pilot it through staff training sessions in a specific school.  However, following interviews with staff in the Business School, it became clear that this was not practicable:  staff had a heavy workload and would not be able to attend development sessions at that time of year, i.e.  January and February.  However, staff training workshops did take place and were made available to all members of staff.  Insights from these sessions fed into the production of the training resource.

2.2  
Workshops

Three half-day workshops entitled Exploring Cultural Diversity were held in Brighton and Eastbourne.  The theme of the workshops was cross-cultural communication and ways of working more effectively with international students.  

The details of the workshops are as follows:

18 September 2008 
Moulsecoomb 

13 participants
14 November 2008 
Eastbourne   

5 participants

20 November 2008 
Moulsecoomb 

11 participants

A session scheduled for 16 September in Eastbourne was cancelled due to a low response. 

The aim of the workshops was to take the opportunity to start to examine barriers to cross-cultural understanding and to explore ways to support international students.  The objectives were to identify overt signals and more invisible dimensions of culture; to explore personal cultural values, messages and images and how they impinge on work practice; to suggest, in an accompanying pack, some practical strategies to aid cross-cultural communication.  They were deliberately culture-general in nature and staff were encouraged to examine their own cultural backgrounds as a way of starting to understand other cultures.

The workshops were co-taught by Barbara Bargione, Refugee Access Worker, and Peter Johnson, International Student Adviser (Projects).

2.3 
Talking about Teaching

On 5 December 2008 a Talking about Teaching session was held in Mithras House.  The theme of the session was cultural awareness and the aim was to provide opportunities to discuss some of the cultural issues that confront international students who are new to the British academic environment.  Topics included in the session were expectations of study in the UK and the reality; cultural perceptions and differences in learning and teaching relationships; transition and integration into the HE environment and surrounding area.  It was attended by over 40 teaching staff and 2 academic visitors from China.  Issues arising from this session fed into the production of the staff training resource.
3. The background to the production of the staff training resource

3.1
Introduction

Apart from the Exploring Cultural Diversity workshops and Talking about teaching sessions outlined above, the other main inputs into the staff training resource were as follows:
· Discussions with staff

· A literature search

· Qualitative research – students and staff
3.2   
Discussions with staff

Meetings were held with various members of staff (see Appendix 1), who provided a range of information and viewpoints.  One of the most useful insights was that international students face two main problems arising from social loneliness and a lack of understanding of the social and academic culture of the university.  Staff also provided useful ideas about how the needs of international students might be met more effectively.

3.3  
Literature search

A range of literature mainly from the UK, USA, Australia, New Zealand and China was consulted:  see Appendix 4.  
3.4 Qualitative research - students
The first part of the qualitative research consisted of questionnaires to first year international students, while the second part consisted of interviews with 2nd and 3rd year international students in the Business School and staff from that school.  A member of staff (MT) from the Business School conducted interviews with 1st year students.  

The intended timetable for the handing out of questionnaires to first year international students was as follows:

1st questionnaire to be handed to students before or during orientation 
2nd questionnaire to be emailed about two weeks after the beginning of term (20 October)
3rd questionnaire to be emailed about six weeks after the beginning of term             (17 November)

The aim was to track international students as they went through the transition phase at the University of Brighton.  Questionnaires were either given or sent by email to both undergraduate and postgraduate students.

The 1st questionnaire was handed to students towards the end of their pre-sessional courses and to those attending the immigration advice and culture shock sessions during orientation.  There were 69 responses and 18 students stated that they were willing to join a focus group.  

The 2nd questionnaire to first year international students was emailed to students on 21 October .  There were 10 responses.

Following the poor response to the 2nd questionnaire, it was decided not to email the 3rd  questionnaire.  In place of this there was a focus group and four students were interviewed in pairs.  The possibility of conducting an online discussion group was considered but was not taken forward.  In addition, 8 students from the Business School were interviewed.
It was difficult to get students to participate in the focus groups and interviews.  Since the students were self-selecting, it appeared to be the more positive students that attended.  The information coming out of the student interviews showed a very positive situation, in which students seemed to have little difficulty with their courses and were satisfied with their studies at the University of Brighton.  It would have been useful to interview students who were less successful in their studies and less satisfied with their studies; however, such students did not come forward. 

Two major points put forward by international students was the desire to integrate and the difficulty of doing this and the lack of a social  meeting point on campus during the evenings.  The latter was also raised by staff.   
A selection of students’ comments can be found in Appendix 2.
3.5 
Qualitative research - staff
Interviews were conducted with 15 members of staff from the Business School, together with staff from other schools.  As was to be expected, a wide range of viewpoints was put forward.  There were many examples of good practice:  
· The Personal and Academic Skills programme (PAS) for first year students appeared to be very positive in that it helps both home and international students to develop the necessary skills to become effective learners

· Many members of staff were making use of studentcentral to the full, e.g. providing information in advance of lectures and seminars, also making sure that lecture notes were available after the session so that students could go through the topic again; this was also very helpful for home students

· The provision of workbooks allowed students to prepare for lectures and seminars and to review their learning

· Making sure that all students were involved in group work sessions

· Ensuring that clear criteria were given to students for the completion of assignments and giving necessary support
· The use of mini-assignments to give students plenty of practice in writing and getting timely feedback

These ideas have been included in Stage 7 – A practical guide to teaching international students.

Staff stated that many students were able to adapt to academic life at the University of Brighton following a period of transition.  They felt that many students enjoyed the challenges of studying in a different academic and social environment

During the interviews with staff in the Business School recurrent themes were 

· the complexity of cultural differences and the impossibility of knowing about every culture;  

· the pressure brought about by large class sizes

· the twin pressures of a high workload and a shortage of time

Teaching staff in the Business School were asked to identify the best times for staff development and how this might be most effectively delivered.  It was clear that there were relatively few periods during the academic year when staff would be able to attend training sessions without being distracted by other demands on their time.  In addition, it was thought that training sessions should be of short duration.  There is no reason to doubt that a similar situation does not exist in other schools.  It therefore became evident that it would be impossible to deliver training workshops in different schools over narrow time frames.  For these reasons, following discussions with the Centre for Learning and Teaching, it was decided to develop an online staff training resource, rather than one in paper form, which had been the original intention. The idea is that staff can gradually work through the resource in their own time and speed.  They can also choose to focus on certain sections if they wish to do so.  Nevertheless, workshops can still be held based on this material.

One of the major issues of concern raised by staff was English language support.

A selection of staff comments can be found in Appendix 3.
3.6 
Issues arising out of meetings with staff and students

The main areas of concern were:
· the integration of international and home students

· transition

· the absence of a social meeting place in the evening on the Moulsecoomb campus (and elsewhere)
· English language support 
3.6.1 
Integration 

Integration with home students seems to be a perennial problem for international students without an easy solution.  In discussion with international students there was a strong desire to make friends with home students; however, when an international student took the initiative to make friends and then faced rejection they tended to retreat to the safety of students from their home country or other international students.  There seemed to be the feeling that international students understand each other better.

3.6.2   Transition

This is a huge subject area and a whole chapter is devoted to it in the staff training resource.  The most important factor is to have mechanisms in place to ensure that the transition is as smooth as possible.  It is important to provide mentors/buddies, who will help the student to settle in and answer basic questions, together with good tutorial support to provide the answers to academic questions.  Students must know what is required from them academically from a very early stage.  A leaflet informing students of what is required will be handed out during orientation.
3.6.3 
Social space
It is apparent that in the evening the main social space on the Moulsecoomb site is provided by the Aldrich library.  This is inappropriate for three reasons:

· It is inadequate as a social space and functions as this for relatively small groups of students

· As a social space it is not flexible and does not permit the holding of social events

· It is not the function of the library to act as a social space and it can be quite disrupting for those seeking to study seriously

Many international students do not wish to join in the drinking culture but wish to socialise in a safe and familiar environment.  They have nowhere to do this.  As a consequence the opportunities for meeting and socialising with home students are severely limited.

During the day there are six areas on the Mithras, Watts, Cockcroft sites providing food and café facilities, of these four are in the Cockcroft building.  It is suggested that the use of the spaces in the Cockcroft building could be examined to see whether it would be possible to open up a social space in the evenings.  
3.6.4 
English language support 

As mentioned above, students who were having difficulties with their course were not coming forward for interview.  The students who were interviewed spoke fluently and enthusiastically and were not heavily dependent on the English Language Support Programme (ELSP).  However, in interviews with staff in the Business School it was indicated that those students who most needed the help of the English Language Support Programme did not seem to be making use of it.  It was generally thought that there was a low take-up of the service.  This was confirmed in an interview with the head of this service.  In addition, where staff recommended the service, there appeared to be no follow-through to see if students were actually using the service.  There appeared to be no use of an Individual Academic Action Programme (IAAP) to compel students to seek help and to monitor their progress in improving their English.

Although the project focussed on the needs of undergraduates, it should be pointed that some staff said that the English ability of some postgraduates gave great cause for concern.  They had little time to improve their English once their course had started and they were expected to work at a high level.  The Extended Masters Programme was set up to deal with this issue and it will be interesting to examine  the outcomes after its first year of operation.  There is anecdotal evidence that those students who undertake the pre-sessional English courses perform better than those who go straight into their schools.
It was not within the remit of the project to look into the apparently low take-up of the ELSP, particularly among those students who needed it most.  Factors to be considered are its accessibility, its perceived relevance, the already high-workload of students who are struggling because of language problems.
It is possible to identify some possible solutions:
· To emphasise the benefits of attending the pre-sessional English courses

· To promote the English Language Support Programme more effectively

· To make use of the Individual Academic Action Plan to compel students to take corrective action; this will only be effective with proper follow-up

· To appoint an International Student Support and Guidance Tutor (ISSGT) based in a resource centre in one of the schools (possibly the Business School) for one year as a pilot project. The ISSGT would be similar to the present Student Support and Guidance Tutors, who are employed in some schools.  The ISSGT would provide intensive language support to undergraduates and postgraduates.  The ISSGT would also liaise with staff and provide support to staff where necessary (e.g. staff development, culture-specific training, guidance notes).  
4.  The staff training resource

Although there is a hardcopy of this training resource, it is meant to be used as an online resource.  It is divided into eight stages:

1. Valuing cultural difference

2. Metaphors in teaching and learning

3. Cross-cultural communication

4. Managing transition

5. Different approaches to learning

6. Teaching international students – an introduction

7. A practical guide to teaching international students

8. Getting to know your Chinese students
There are also three short videos in which Ainur, a student from Kazakhstan, describes life as a student in her country, her impressions of coming to study in the UK and adapting to her studies at the University of Brighton.
Each stage is broken down into sections.  It is estimated that each section should take around 15 minutes to complete.  There are tasks to carry out:  some of these are practical, while others require staff to reflect on and record their own thoughts.

Staff decide how to organise their own learning.  There are some topics which they may wish to skip but this training resource is organised sequentially, so that it is highly recommended that they do visit each stage before moving on.  For example, the more practical aspects of teaching international students will be understood better if there is some understanding of the cultural context.

This training resource has been organised in this way, since it was clear in interviews with staff from the Business School that they and their colleagues in other schools are under considerable time pressures and would find it difficult to attend formal staff training sessions.  This resource can be used by individual staff or staff working in small groups using the points raised for further discussion.  Of course, it can still be used in formal staff training sessions.
After consultation with members of the Centre for Learning and Teaching (CLT) the staff training will now be delivered online at http://staffcentral.brighton.ac.uk/clt/resources/international.htm.  

The training resource is primarily designed for teaching staff.  However, it is undoubtedly the case that the raising of cultural awareness among all staff will not only benefit individual staff but also the university as a whole.  It is there for everybody and it is hoped that everyone will gain some benefit from using it.
This training resource will be publicised through a leaflet distributed to staff at the beginning of September.

5.  Outcomes 
The staff training resource will be available online at http://staffcentral.brighton.ac.uk/clt/resources/international.htm from the beginning of September 2009.

The leaflet entitled ‘Teaching international students’ will be distributed to teaching staff at the beginning of September 2009.

The leaflet entitled ‘Studying at the University of Brighton:  A Guide for International Students’ will be distributed to new students at orientation. 
6. Recommendations
It is recommended that the following areas should be considered:
The up-take of the English Language Support Programme

The use of the Individual Academic Action Plan for those students identified as requiring extra support

The employment of an International Student Support and Guidance Tutor in one school as a pilot project

A strengthening of the buddy/mentoring system

The integration of international and home students

The lack of a social space in the evenings
Peter Johnson

International Student Adviser (Projects)
Student Services
University of Brighton

30 April 2009

Appendix 1:  Meetings
Staff
Apart from interviews with staff in the Business School, meetings were held with the following:

Sharon Jones


Registry

Deborah Smith

Strategic Planning

Catherine McConnell

Centre for Learning and Teaching
Pauline Ridley


Centre for Learning and Teaching 
Ming Cheng


Centre for Learning and Teaching 
Andrew Pascoe

School of Language, Literature and Communication
Barbara Chamberlin

School of Language, Literature and Communication
Ronnie Williams

Aldrich library

Barbara Bargione

Refugee Access Worker
Midge Thompson

Brighton Business School
Barry Lee-Scherer

Brighton Business School
Staff regarding the production of the leaflets and video

Rachel Page 


Student Services

Darren Toofany

Student Services

Janette Grabham

Information Services
Students regarding illustrations
Kimberly Nthenya

Eena Shin

Yumi Okuda

Jonathan Lin

Student regarding video

Ainur Jumagaliyeva
Appendix 2:  Student’s comments

Interview with student:

Actually we were not very well supported academically in my school, in my high school, because it’s quite a different education system from the UK like they are very – we do not have a lot of discretion like to study in our own way but the teachers try to enforce their way into our study.  So actually we just went to school, went to class, and took notes of everything the teacher said and then went home and learned by heart, except some science modules like maths, or physics, or chemistry then you can think, but the other subjects like literature, even literature, we had to learn by heart what the teacher say or else we wouldn’t get a high mark in the exam.
It’s very much different because here the teachers encourage us to give our opinions just based on very basic criteria, but in our country the framework is more detailed.  

Focus group participant:

I think all those cross-cultural differences and differences in teaching approach are not the reason for changing anything or for complaining about it.  It’s just a reasonable challenge that foreign students should be prepared to do before they come here.  I think it’s so enriching because in my country I would never learn to write an essay in this particular way.  Probably I would never focus on some sociological issues that make the centre of my programme, so it’s all very interesting and I have to do a lot of reading in a foreign language.  It improves my language gradually.  Yes, it is difficult but it is a pleasant difficulty.

Focus group participant:

I took the pre-sessional as an optional course and it was very helpful.  You learn how to write essays from scratch:  introduction, conclusion and main body.  You get details of how to write each section of the essay.  Your tutor will say this is a bad idea, this is better.  You submit your draft, you receive feedback.  It was very helpful.  I would recommend this to any student who does not have a clear idea how to write an essay in the British way.  Maybe you do TOEFL or IELTS to get accepted and if you score well you are not required to take this course but it’s still useful.  You don’t learn from TOEFL how to write an essay and how to give a presentation.  The course was very helpful.
Interview with student:

The assignments here are quite different than the ones that I completed in Poland so they are more focussed on group work and emphasise collaboration whereas in Poland we get more individual assignments, so the biggest difference for me was group work and kind of trying to work with other people and to communicate your ideas clearly and precisely.  Yeah, so that was like the biggest problem for me that you have to kind of get together and work on one thing

Focus group participant:

I think I was more exhausted when I did my first degree in my country.  Here it is totally different:  undergraduate students spend about three days at the university and we have to spend six days, we started at about 8.30 and finished at about 3.00 and we have a huge homework and our course lasted not for three years but for five years because in my country we don’t have this division into undergraduates and postgraduates you just have a higher education degree and you have to study for five years to get this diploma.  So I was much more exhausted.  This is a thing that I can’t understand:  Russian education is considered not to be the best but why do we spend so much time studying if the level of knowledge which we have after that is not considered to be that high?  This is what I still can’t understand but probably it’s because a lot of individual work is supposed to be done by the British system of education which is really, really very helpful.  Because in Russia we are like children, we are guided, we are shepherded by our tutors, we are like a herd of sheep, we don’t make any decisions.  The only thing you must do is to attend every lecture, don’t miss anything and take notes, write down in a pile like this of copy books.  I can’t say that the information is left in your head after that.  Here if the problem is more focussed on key things and apart from that you have to do a lot of your individual reading and you have to make your own decisions from the very beginning:  what parts of the programme are you more interested in, it is better.  I think this is probably the reason you can do more during less time.  

Focus group participant:

It is similar in Japan where we are given and we take what they give but in this country we are supposed to think by ourselves, making decisions and if we want to know something we have to go and look for it, it is not being something told.  

Interview with student:

There is the language support, there is already, there are also the clubs for international students that you can go out and there is too much student life in Brighton in order to seek for help, so I believe that Brighton is quite good.  There is a balance between studying and the life you want to have in Brighton as a student and as an individual.

Appendix 3:  Staff comments
As is to be expected, wide-ranging comments were made in interviews with staff from the Business School.  Here is a selection of points raised by staff to give some idea of the diversity of comments:  

The most challenging aspect is taking a degree course in a second language.  It’s always actually impressed me considerably that people do it.  
I think it is a good thing, of course, that we do have international students on our courses.  I think they enhance and enrich everybody’s experience.  

I think that one of the problems is that they do not all have the same needs.  It is not that ‘here is a need that international students have we’ll provide and everything will be alright’.  They have very very different needs .  If we do have an induction programme and … I’m not sure what the international orientation week does.  I don’t know what else we could do.  You’ve given me a couple of clues today.  One was about putting a mini lecture online.  That’s a good idea.

As regards to regarding understanding and language, one of the things that we have got good at is providing everything beforehand, so it can all be read, it’s online, so there is opportunity to go over material again and again.  If they don’t quite understand we try to encourage students to talk to us to see what their standard is before they submit work and give them some ideas.  You can’t get them all.  We’re quite a large school and some will fall through the cracks and some fail to understand and they won’t come and see you.  …  It is difficult sometimes to individually look after students.  There is the tutorial system so for example I’ve got a new system for the 1st year so the tutors who teach the skills module are also the personal tutors for that group.  They have a consistent week by week contact.  We haven’t evaluated that yet but it appears to be working better than the system before so that should work better for all students not just international students.  …  

I think we have a responsibility to extend the vocabulary of all our students but not to mystify things, a lot of what I do is demystification, whereas some people in the university think that their job is to mystify simple things, I try to make difficult concepts simple, some people try to make simple concepts complicated.  

The extra mural side is a bit limited, this is partly because we’re multi-site, and the buildings aren’t open in the evenings and there aren’t meetings where the students might discuss something.  There’s something missing, it’s partly here but also because the student body has changed over the years.  You can meet people in the dining room but it’s closed in the evening.  There’s no bar.  There’s a gym over the road.  There are a limited number of social spaces outside the normal working hours.  

Individuals feel more comfortable if they’re with like type individuals, that’s how we feel if we have social norms.  We feel happier with people that we can relate to, that are similar to us.  If we’re put in a situation where we are not with people we can relate to and aren’t similar to us, whether it be language,  food, beliefs, values, then we will feel uncomfortable.  How do you overcome that?  Effectively for every individual you try your hardest to encourage them to participate.  You can’t change everything.  That’s part of the reason why they come to study.  It’s recognised in trying to help them understand how to relate to say that you are there if they have questions.  Ideally mentoring, buddying systems are there to be put in place but you want them to actually not … it’s supporting that emotional upheaval  and that occurs, that’s what the human dimension says, you cannot alleviate it entirely at all because that is what actually happens.  Some people cope with it better than others.  It’s a reality.  They are coming into something they are not familiar with.  
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University of South Australia, Teaching International and Non-English speaking background (NESB) students in lectures and tutorials at http://unisa.edu.au/ltu/staff/practice/internationalisation/lectures.asp 

Teaching Chinese students:
Durkin, Kathy (2008) The Middle Way:  East Asian Master’s Students’ Perceptions of Critical Argumentation in U.K. Universities, Journal of Studies in International Education, Vol. 12 No. 1, Spring 2008, 38-55, http://jsi.sagepub.com/cgi/reprint/12/1/38 

Jin, Lixian and Cortazzi, Martin (2008) Images of teachers, learning and questioning in Chinese cultures of learning in Berendt Erich A., ed (2008) op cit
Kavan, Heather and Wilkinson, Lois (undated) Dialogues with dragons: Assisting Chinese students’ academic achievement, Massey University at http://www.massey.ac.nz/massey/fms//Colleges/College%20of%20Business/Communication%20and%20Journalism/Staff/Staff%20research%20files/hkavan_Dialoguing%20with%20dragons.pdf
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In addition, the following film had a profound effect:

Tao, Li (2007) Waves:  The Diaries of Chinese International Students in New Zealand, Li Tao Film Productions

Although it examines the lives of Chinese secondary school students in New Zealand, it poignantly shows what it is like to be an international student in a completely different environment.  It is very informative to see how each of the students featured in the film deals with their situation in a different way.
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